Holistic Credit Mobility

Detailed session notes created by Al through use of recorded transcript

Takeaway: Credit mobility should account for the learning students actually bring—not
just the traditional two-year-to-four-year transfer pathway. The session presented a
framework for recognizing validated learning from multiple sources, reducing unnecessary
repetition, and building flexible routes to credentials through coordinated policy, advising,
partnerships, technology, and measurement.

1. Session at a Glance

Topic

What the session covered

Primary focus

Format

Framework
Initiative discussed

South Carolina
example
Practical resource

Tools highlighted

Intended

participant
outcome

A broader, learner-centered approach to recognizing and
applying prior learning toward credentials.

Brief presentation, institutional examples, and collaborative
discussion using practical tools.

Five principles of holistic credit mobility.

A Holistic Credit Mobility Acceleration Cohort involving 12
systems and consortia.

Collaboration between York Technical College and Winthrop
University.

A Holistic Credit Mobility Playbook being prepared from the
cohort’s work.

Institutional self-assessment, policy review, technology
selection, performance measurement, and partnership
assessment.

Use a tool to begin a conversation and identify a next step
appropriate to the institution or partnership.

2. Why Credit Mobility Needs a Broader Definition

The session began with a short quiz intended to challenge narrow assumptions about

transfer.



Statistics cited

Question Answer given during
the session
What share of bachelor’s-degree recipients earned college ' Approximately two-
credit from more than one college or university? thirds.
What share of students attempting to transfer credits Approximately 58%.
reported at least some credit loss?
The presenter attributed the first figure to the National Student Clearinghouse. The
transcript does not identify the study dates, populations, or source for the second figure.
These should therefore be treated as statistics cited during the presentation, not
independently verified findings.

The central point

The presenter argued that earning learning or credit from multiple sources is common—
not an unusual exception that institutions can address only through special arrangements.

Students may arrive with:

e Coursework from another college or university.

e Dual-enrollment credit earned in high school.

e Military learning.

e Learning acquired through work or other nontraditional settings that may be eligible

for assessment and recognition.

The session did not suggest that every experience automatically deserves college credit.
Its emphasis was on recognizing validated learning and determining how it can apply
toward the credential a student seeks.

3. Transfer Is Not a Single Route

The presenter challenged the idea that transfer primarily means moving from a community
college to a four-year institution.
Student movement described

e Two-year to four-year.

e Four-yearto four-year.

e Two-yearto two-year.

e Public to private.

e Private to public.

e Across state lines.

e Between college learning and learning acquired outside a college setting.



Why the traditional picture is incomplete

A pathway may be designed around a student who:

1. Begins college with no previous college-level learning.
Chooses a major early.
Completes an associate degree.
Transfers into a closely aligned bachelor’s program.
Remains continuously enrolled.

L

Graduates on the expected timeline.

The presenter argued that many actual students do not follow that sequence. Students
change majors, stop out, move, take on family responsibilities, or arrive with learning that
does not fit neatly into the planned route.

Implication for institutions

Institutions need both:
e Clear, structured pathways.
e Enough flexibility to accommodate students whose starting points and
circumstances differ from the model pathway.

4. What “Holistic Credit Mobility” Means in This Session

The framework centers learners by recognizing validated learning regardless of its source
and helping them identify the shortest appropriate route from their current position to a
desired credential. The presenter emphasized the learning itself—not simply the place,
time, or format in which it occurred.

Questions the approach asks institutions to consider

Question Why it matters
What has the student already Prevents the institution from treating every student
learned? as a beginner.
How has that learning been Keeps recognition connected to demonstrated
validated? learning.
How can it apply to the intended Moves beyond awarding credit that does not
credential? advance completion.
What learning remains? Gives the student a clearer plan.
Which policies or practices Identifies institutional obstacles rather than

create avoidable barriers? attributing every problem to the student.



These questions synthesize the framework presented; they are not a separate assessment
instrument reproduced from the session.

5. The Five Principles of Holistic Credit Mobility

Principle 1: Count validated learning regardless of source

The presenter argued that what a student learned should matter more than where, when,
or how the learning occurred. Institutions were encouraged to make policies inclusive of
previously validated learning wherever possible.

Institutional consideration Intended result
Examine whether the source of learning is A fairer review of relevant prior
being used as an unnecessary barrier. learning.

Include multiple types of learning in policy Recognition that extends beyond
and practice. conventional course transfer.
Distinguish validated learning from Credit decisions remain grounded in
experience alone. what students know and can do.

Principle 2: Avoid repeated learning of the same content

Students should not have to repeat learning they have already mastered. The presenter
encouraged institutions to:

e |dentify reasonable equivalencies even when courses are not identical.

e Avoid making a perfect course-to-course match the only route to recognition.

e Proactively identify opportunities for students to receive credit for relevant learning

from nontraditional sources.

The session did not provide a universal equivalency threshold or suggest eliminating
academic review.

Principle 3: Link learning across K-12, higher education, and the workforce

The framework calls for smoother transitions across educational and employment
settings. The presenter identified a need to align:

e Goals.

e Policies.

e Practices.

e Technology.
e Advising.



The purpose is to help students carry learning forward rather than lose momentum
whenever they cross an organizational boundary.

Principle 4: Provide clear guidance on how learning counts toward
specific credentials

Students need consistent, accessible, and timely information about:

e How prior learning applies.

e How planned learning will apply.

¢ Which requirements remain.

e Whatthey needto complete the desired credential.
The important distinction is between receiving credit and knowing whether that credit
advances the intended program.

Principle 5: Maximize program flexibility for varied pathways
Credentials should be designed with the recognition that students do not share a common

starting point.

The presenter encouraged examination of requirements that may unnecessarily prevent
prior learning from applying, including:

e Rigid program structures.
e Residencyrequirements.
e Overly prescribed curricula.

The principle was presented as a call to review barriers thoughtfully—not as a blanket
instruction to waive every requirement.

6. The Road-Network Analogy: Strong Highways Need Connecting Roads
The presenter compared credit mobility to an interconnected road network.

“Superhighways”

These represent well-developed, high-volume routes, such as strong 2+2 articulation
agreements between institutions with many students moving between them. Such routes
can provide structure and clarity.



“Connecting roads”
These accommodate students who:

e Bring prior credit from several sources.

e Change direction.

e Enterthrough a different program.

e Stop and restart.

¢ Need to move for family or employment reasons.

e Do not follow the exact sequence anticipated by the agreement.

The lesson

A highly polished pathway is not sufficient if it works only for an idealized student. The
presenter’s argument was that institutions should preserve strong structured routes while
building connections that make the larger system usable for students with different
histories and goals.

7. The Holistic Credit Mobility Acceleration Cohort

The presenter described a yearlong initiative bringing together 12 systems and consortia to
advance credit mobility.

Activity Purpose

Self-assessment Understand the current state of institutional or system
practices.

Goal setting Identify priorities for improvement.

Goal tracking Follow progress during the initiative.

Virtual learning sessions Explore common topics across participating systems and
consortia.

Technical-assistance Work through context-specific challenges.

calls

Final in-person Bring participants together to reflect on the work and share

convening learning.

Virtual learning sessions occurred approximately every other month, with technical-
assistance calls in the intervening months. The initiative culminated in a meeting at the
organization’s New York office.



South Carolina participation

York Technical College and Winthrop University were identified as participants. The
session included colleagues discussing how the initiative helped strengthen work already
underway between the two institutions.

8. Local Example: York Technical College and Winthrop University

The starting point

Participants said their institutions had begun developing transfer pathways before the
acceleration cohort.

The initiative provided an opportunity to:

e Strengthen existing pathways.

e Add other credit-mobility considerations.

e Review practices together.

e Continue building the relationship between the institutions.

Meta-majors and transfer options

The discussion described a meta-major structure, including a business-related example
that allowed students to explore more specific options before choosing a final destination
major. Accounting and corporate finance were mentioned as possible directions.

Why the presenter highlighted this example

The presenter saw the structure as combining two priorities:

Priority Contribution
Guided pathways Gives students an organized academic route.
Holistic credit Allows the route to respond to students’ actual learning, choices,
mobility and circumstances.

The intended benefit was exploration without unnecessary loss of progress.

9. Policy Review: Ask Why a Rule Exists

A significant theme in the institutional discussion was the willingness to question
established practice. Participants described the importance of asking whether a policy
exists because:



e Itserves acurrentacademic or student need.
e |taddresses a genuine operational requirement.
¢ Ithas simply been continued because that is how the institution has always worked.

Partnership behavior that matters

One participant praised a partner institution’s willingness to examine its own practices and
consider changes when an existing approach was not in students’ best interests. The
emphasis was on openness, trust, and a shared willingness to remove barriers.

Policy topics mentioned—but not fully recoverable

The conversation appears to touch on:
e Creditfor prior learning.
o Portfolio review or assessment.
e Recognition of professional or workplace learning.
e Reverse transfer.
e How credit recognition carries across the partnership.

However, the transcript is too distorted to establish the exact policies, approval
processes, eligibility criteria, or final decisions. These should not be represented as
confirmed institutional policy changes.

10. Relationships and Advising Make the Maps Useful

Participants emphasized that publishing a pathway is not the same as ensuring students
use it.

What they described as important

¢ Communication between partner institutions.

o Relationships among the people doing the work.

e Advisors who understand and actively use the maps.

e Opportunities for students to ask questions.

e Continued contact rather than relying only on a website.

A concrete example

A participant described the value of seeing a student arrive with a highlighted pathway map
that the student had been using with an advisor.



The example illustrated how the written tool and the advising relationship reinforce one
another.

The operational lesson

A clear map provides direction; people help students interpret it, stay engaged, and
respond when circumstances change.

11. The Holistic Credit Mobility Playbook

The presenter described a playbook being prepared as a culmination of the acceleration
cohort.

Intended contents

e More detail on the five-principle framework.

e Examples illustrating the principles.

e Institutional or system spotlights.

e Tools that practitioners and leaders can use to examine their own practices.

Status at the time of the session

The resource was described as forthcoming or in development. The transcript does not
supply:

e Aconfirmedrelease date.

e Apublication link.

e The complete final contents.

e Afinalversion number.

12. Practical Tools Introduced

Tool area Purpose described

Institutional self- Examine current practices through the five credit-mobility

assessment principles.

Policy and practice Help leaders identify policies that support or obstruct credit

review mobility.

Technology selection Provide questions to consider when choosing a technology
solution.

Performance Determine how to assess the success of credit-mobility

measurement initiatives.



Cross-sector partnership Examine relationships among sending institutions,
assessment receiving institutions, K-12 partners, and workforce
partners.
The presenter also referred briefly to another tool, but its topic is not clear enough in the
transcript to identify reliably.

Why the tools were included

The intention was to move from agreement with broad principles to practical institutional
discussion. Rather than asking only whether an institution supports credit mobility, the
tools were intended to help participants identify:

e Where practices stand.

e Which barriers matter.

e Who needs to participate.
e What could change next.

13. Measurement: Are Existing Metrics Capturing the Right Students?

The presenter expressed particular interest in a performance-measurement tool, referred
to inthe clearer portions of the transcript as a KPl-related resource.

The concern

Conventional graduation or transfer measures may cover only a limited subset of students.
If the measured population is narrower than the population actually experiencing credit
mobility, an institution may miss important patterns.

What the tool was intended to support

e Selecting useful measures.

e Thinking through whom the measures include.

e Evaluating whether credit-mobility initiatives are working.
e Recognizing the limits of standard outcome measures.

The transcript does not reproduce the tool’s specific indicators, formulas, denominators,
or recommended targets.



Important distinction

The session introduced measurement as an area for planning. It did not report a
demonstrated improvement in completion, credit acceptance, or time to degree
attributable to the cohort’s work.

14. Partnership Assessment: Examine the Relationship, Not Just the
Agreement

One of the tools brought for the workshop focused on partnership health.

Intended use

The presenter described it as something two partners could use together to:
e Compare how each views the relationship.
o Identify strengths and concerns.
e Starta candid discussion.
e Assess the partnership at an institutional level.

Who might need to be involved?

Depending on the work, the session referenced:

e Sendinginstitutions.

e Receivinginstitutions.

e K-12 partners.

e Workforce partners.

¢ Relevantinstitutional decision-makers and practitioners.
The underlying point was that policy, advising, and technology decisions affect multiple
organizations and roles. The right people need to be included in the conversation.

15. Workshop Activity: Use a Tool to Start the Conversation

The presenter brought three options for participants to explore:
1. Apartnership-health assessment.
2. AKPI or performance-measurement planning resource.
3. Aninstitutional self-assessment.

Suggested process

Step Participant task
Select Choose a tool relevant to the group’s context.
Discuss Use itto examine an institutional or partnership issue.



Focus Work on a useful section rather than trying to complete everything.
Identify Select a next step.
Share Report a point or insight from the conversation if time allowed.
The presenter specifically noted that the institutional self-assessment was lengthy and
should not be completed in full during the session.

What the recording preserves

The transcript captures the instructions but very little of the subsequent discussion
clearly. It does not provide enough information to document:

e Which tool each group used.

e Completed assessment results.
e Aconsolidated list of findings.

e Assigned action owners.

e Firm follow-up commitments.

16. Established Work, Emerging Resources, and Open Questions

Category What the session supports
Framework presented Five principles for holistic credit mobility.
Initiative described Ayearlong cohort involving 12 systems and consortia.
Local work discussed York Technical College-Winthrop pathway development and
continued collaboration.

Institutional example Meta-major planning intended to support structured
exploration.

Resourcein A playbook combining framework explanations, examples,

development and tools.

Workshop materials Partnership assessment, performance-measurement

introduced planning, and institutional self-assessment.

Not established Exact local policy revisions, final playbook release details, or

measured student-outcome gains.
This distinction is important because the session combined a framework, descriptions of

work in progress, and participant discussion—not a formal evaluation of completed
interventions.

17. Practical Follow-Up Checklist

The checklist below translates the session’s themes into an institutional review aid. It is
derived from the presentation, not a reproduction of the playbook or its worksheets.



Recognize students’ actual starting points

Identify the types of prior learning students bring.

Include learning from multiple institutions and nontraditional settings in the
conversation.

Distinguish validated learning from experience alone.

Examine whether recognition depends unnecessarily on where learning occurred.

Review academic pathways

Check whether students are being asked to repeat mastered content.
Examine reasonable equivalencies rather than requiring identical course
descriptions.

Determine whether awarded credit advances the intended credential.
Identify where a highly structured pathway needs connecting options.
Review what happens when students change majors, stop out, or move.

Examine policy and practice

Ask why significant requirements exist.

Review residency and curriculum rules for unintended barriers.

Clarify how prior-learning decisions are communicated across partners.
Separate policy changes under consideration from those formally approved.

Strengthen partnerships and advising

Include the people responsible for implementing the pathway.
Compare partners’ views of how the relationship is working.

Ensure advisors understand and use the maps.

Give students opportunities to ask questions.

Avoid treating a published website as the complete advising strategy.

Plan measurement and next steps

Identify which students current measures include—and exclude.
Define what success would mean for the specific initiative.
Select a manageable tool or section to begin the discussion.
Choose one concrete next step.

Identify who will continue the work after the session.
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